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This paper p:ezents the fxndings cf a one jear
national study. The research vas directed at detersining the -status’
df culturally -pluralistic prograss‘'in 29 urban school districts

- across the United States. Statistical -and descriptive' infoymation was
~*gathotcd frop 130 urban schodl districts by means of questionnai:q:
"and observation teims. Among the factors vhich assisted in the o
ilplclcnthion of culturally pluralistic prograss are the tolloving-
| Lizeliance on a combination of highly. qualified staff and strong '~
N ict coaritment, (2)..a large competent instructional. staff
perfor-ing weli defined roles, (3) the promotion Of parental, stndent
~». and comsunity involvement, and (4) staff training. There are six
,"strategies which school districts will have to undertake in order to.
" renev and reforam urban instructional programs tc provide adequate
--education to the ever increasing number of culturally pluralistic
" communities. They are as follows: (1) schocl district commitment, . (2)
the development of a nev philosophy emphasizing enrichment T
activities. (3) comprehensive planning, (4) hdring for diversity, (5)
> differentiated. staff developlent, anpd (6) totlative evaluation.
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STRATEGIES*FOR THE ADVANCEMENT OF CULTURAL PLURALISM -~ .. =~ = -

\w

In the middle fifties (Brown, 1954), entire sikties {Escobedo, 1976), .

g

, and eariy §2venties (Rodrigues, 1971, Lau, 1974), urban school districts,

A

oo

- such as Los Angeles San Antonio and San Fraﬂéisco were taken to court

_had changed considerably * guided by the outdated melting pot theory / Th

. urging, Office for Civii Rights supervision (1970 Memorandum$ s and federal Y

by students and parents for their neg}ective and oppressive treatment K y
Inner- city parents and students changed urban school districts with %ir- .
reconcilable differences,"” that is urban school districts persisted in

having their relationship and treatment of their students whose character'
~

‘courts found that.mistreatment by the urban school districts t imental

(1]

to the well being of their spouses but that divorce was not possible and '

the differences were,reconcilable TherFfore, inner city schooé\ were

I d

Y A
ordered to change their. treatment toward students and parents, and con- '{
comitantly a. new philosophical concept was adopted So-i® is under court .

fuhding (ESEA) that some urban school districts are flirting with while

' others are courting seriously the concept: of cultural .pluraiis ." Recent

)

observation of this countship by one chaperon, Urban Education Studies: N

et ) . , “
headed by.Francis Chase, is providing evidence that positive interaction,

although sporadic, is taking place with pr?mise of bearing inte lectually /

talented and culturally healthy youngsters: while -a happy marriage is . /

still in the distance, there are definite signs that neglect- and abuse ¢

. ' Y . .
"are turning toT‘espect and cooperation by urban school districts toward

.'*’Of a 1977 survey conducted by Urban Education Studies of 29 urban school

districts, 15 had racial or ethnic majority student enrollment (12 black, -
2 Latino, and 1 Hawaiian) apd the remaining M districts were white,
majorities . /) _
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- racial and ethnic minorities and languag minority students and parents -
{ : .

vwhﬂe cultural p]uralistic programs were created to counter negative

self-concepts and negative cultural images .d@bsorbed by racia] and ethnic

-" -, minorities, caused by inappropriate actionsﬁby school district personnel. ,

: co'nceptual ly,cultural. pluralism extends beyond 'this narrow interpretation. Jr

~

‘ - / Cu“ltu‘a] pluralism dictates that schoo] personne] design instructionil

i AR
- programs. o:ganize experiences. and create curricu]a SO that aH pupils
wi'l‘l be assured to explore. learn. and respect their own cultural and f c
historica] heritages as well as those of others. PartiaHy because 2 high

\

a degree of cu1tura1 programs are.bicultural in nature rathgr than multi-:
// * ?‘cultural student enrollment is generaﬂy limited to=¢he minority group
. N the program is particular]y addressed to 2 Thus bi]ingua] programs and )
\ , ethnic studies courses are composed mostly of non-whites. consequent]y ’(\
.’ program goals tend to be heavily targeted toward mvgiation This re-
‘ stricted interpretation of cultural p]ura]ism by schoo] leaders is. due % )
mostly to educators excessive]y relating cu]tural p‘luralism with the equa]

/ a‘.-' o opportunity movementa‘ o ‘ ‘ .

: « * Numerous cogversations with many- educators reveal they vievr cult,pra]
p]ura]istic programs as a strategy by ethnic groups to extend their socio-
politica] interests. Hence'these qﬂtural oriented programs -are considered \
to be po]itical | nterventions rf’ther than educationany valuable endeavors. o
It is ironic that these instructional programs are stiH for the most part'
remedfation centered When the multicul tural education phenomenon in the
United States was principally motivated to reject andqcounter theo‘cu’itural
deficit explanation of minority students' fai]ure in, schoo]g Qut. evqn if
the major intent of the cultural pluralism-movement was poJit'ic‘alfand 2 |

economic orfented (which advocates do not support), such interes,t's"’\in‘
.& ‘ . .' N ' ”'I R * " \ o
/ ‘, ] ' 4 ) . . "9 R
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‘cultural backgrounds.

¥ .
v

education are legitimate and do not warrant the extreme-unfavorable'reac-
tion demonstrated by'school leaders. :W. A Goodenough advises educators'

to examine closely ‘how Schools manipulate access to micro-cultures since

* the distribution of power within any society is related to’ the distribu-'

A

tion of cultural knowledge and skills, thus access ‘to privilege. 3 Sociali~

- zation of students by schools has been a pervasjve function since the .in-

ception of formal instruction in America. Educators, then, should not- be
as repulsed by this dimension in cultural pluralism efforts as they have
demonstrated. Instead, educational leaders must concern themselVes with
moving away from homogenous 1nterpretation-of culture ‘and move “toward, em-l

phasizing learning not only of inter-groQﬁ'culture but intra- -group diver-

\sity as well, and such learning must be by all students and staff. F1nally,

. ftd counter the deficit background concept, educators must embrace the an- RE

n —_
thropologist S perspective that is, many childrbn have a.cu]turally dif- i

ferent learning env1ronment at home, consequently urban schools must change

. ‘e

their curriculum and teaching methods to be consistent with their students
3 . . J . W
ot

Urban Education StudieS‘(UES), funded by the Spencer Foundation in 1976
to discover promising developments, problem—solving strategies, and factors

essential to successful prd?ram implementation inlurban schoql districts,

. 'sdrveyed twenty-nine urban school districts and visited five* of these -+ -~ )
"twenty—nine districts during l977 to collect data on cultyral pluralism
$0 ‘as ‘to ga\n a fairly accurate picture of its extensiveness,KVariety of

programszand quality of implementation The statistical data and on-site

team observations confirmed some well- known suspicions and supported find\\

ings .of previous studies.5 The surveyed school districts self-identified"

-

*Atlanta, Dallas, Milwaukee, Oakland and Toledo were the five districts
visited by UES observation teams.
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130 programs as fitting the cuitura] pluraiism category Of this number.

sixty-one were iabeled as bi]inguai and thirty-seven projects were cias—

. e

. } , L_ sified. mu]ticuiturai whiie the remaining thirty-two were efforts devoted B} “i¢
to improve intercuﬂtyrai “interaction or e]iminate bias in curricuium and: {"
] Hr{ ', - schooi procedures Participation of ethnic .groups_in these one hundre}.' 3 T
and thirty programs reveaied a distribution of 45 8% Latino, 29.3% white,r
e 17 3% black andN;_Ei other’ (most} Native American and Hawaiian) ‘There-
fore, for every one hundred persons participating in a schooi sqpnsored -
f'; . cuiturai p]uraiism activity, 71 were minority and only 29 were white . .
‘ The observation of . the five districts visited by UES teams, usualiy conk
‘posed of practitioners and university professorss reveaied the minority
individuais were uniformiy of the same raciai or ethn1c background
> Furthermore, the primary source of funding for cuiturai piuraiistic ef-
S forts was the federai government, 72,3% of the funding was made -available ..

under ESEA and ESAA sources. It would seem that te.date the character e

I

and.scope of muTticuiturai education are directiy correlated to federai

guidelines and congressionai ailncation.

- .

Hhiie the cuiturai pluralistic undertakings were placed into three

{" L ::’ broad categgries (biiingual muiticulturai and overcoming discrimina— : -~
. L tion). descriptions of the 130 proj ts showed a wide variety. The range '

* went from projects being marginai to rograms cieariy centered on the

\

. definition and purpose of cultural piuraiism. Fortunateiy. there were . °
~ . more of the latter- than the former. The cause~fbr'this§wide continumn_
is probabiy best expiained by the school Histrict 3 famiiiarity with e
o culturai piuraiism .School districts whose administrators were know- S
| ledg:abie of cu]turai piura]ism ‘had exce]ientiy designed programs (mui- .
S :f “tiple purboses. compnehensive Qoverage. focused activities). wheréas ;"' :

‘ERIC"* % - L - 6
ety B . : . .
A uiText pr ided by ERIC - ’ . - . ’ .
. " . L +, . —~ , - .
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j school districts whose~understanding of cultural pluralism was vague had

projects that were deficient in many areas The most progressive and suc-

cessful efforts in cultural pluralism were found in two areas, bilingual

4

education and curriculum development T
It is not surprising that either bilingual education or Gurriculum

developmeni)should show the most advancement or be the most extensive in

scope The U S. Supreme.Court ruling on Lau (1974) requires a school

- district with non- English speaking students’to provide 1anguage instruc-

v tion in the child s ‘native language. Language minority student enrolL-
ment has beert increasing across the country especially in urban school. ’
diStricts and the upward trend is anticipated to continde Taking one, .<s
language group, for example, in 1966 Los Angeles Unifred School District °
recorded l9% of its student population as Spanish surname while in 1977,-b

6 “Also Lati'nos are the fastest

Spanish surname enrollment rose to 34 9%.
growing population because of a high birth rate and large-immigration

Further, it is estimated that there are ll'million Latinos and 29 million

_‘:g< other bilinguals in the United States 7 Hence, just the magnitude of in-

creasing numbers .is forcing school districts to develop some type of bi-

lingual program for this exploding student population COnsequently,

‘Dallas with experienced leadership - at the executive level 4s moving - )

' with a strong Spanish speaking bilingual program, Milwaukee is sponsor~

. ot

ing a total immersion Genman bilingual program, and San Francisco is dilp-

,gently coping with a multi lingual program for Spanish, Koreap. Vietnamese, .

and Chinese.

1 4

P

Similarly thexe should be no mystery as to the strong furtherance of .

curriculunfrpform in the cultural. pluralism‘movement Curriculum develop--

“ment has had a long history in American education and is considered the
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Even fhough a ‘number of urban schoo] districts have developed funda-
_menta]ly, sound progrdms to%§%omote intercuitura] understanding, the pro-
‘ f gress of impiementation is uneven. . Evidence to justify this judgement
was found at schoo] districts xisited. The series of on site visits by

) UES teams revealed an imba]ance of. progress in ethnic projects in such
'districts as Da]]as. Mi]waukeezand San Francisco * Observations uncov-
"ered that whi]e all three schoo] districts had a worthwhile Native Ameri-
can program, each project lagged far behind their bi]inguaT and biack

‘ studies counterparts. In addition, most districts are doing a commend-~
* able job of reducing discriminatory coverage of minorities in -their in-

4

structional materia] but Tesser action on district practice and poTicy _

is yie]ding minimal lowering of unfavorable treatement toward minorities ¥
’ Of greater importance to individuals trying ‘to ascertain uroan schoo] |
- districts’ cu]tura] p]ura]ism~attempts was the uncovering of reasons to o
exp]ain the unevenness of progress and quality. Restated, what factors '
were observed that gave programs high ratings of successfulness or prom- ’ =

,ise? First, a majority of the programs which were scored as effective
seemed to re1y heavily on a combination of high]y qualified staff and

- Strong distdict commitment Ful]er program imp]ementation was occur-

ring in districts where leadership was expert in contént knowledge,

had teaching experience, and substantial administrative skill nith |

,multi-cultural,or bilingual education. Also,dt was characteristic of -

.high rated programs to find project staff that were well versed in their',

responsibi]ities and- had realistic views of what- -was accomp]ishab]e in

‘ regard to certain time frames. Directly related to staff was the aspect’

’ -
2 . . . - . >
o B .

" *San Francisco visited byfauthor not by UES team.




'districts as Da]]as, Mi]waukee‘and San Francisco * Observations uncov-

"~ *San Francisco visited hy’author not by UES team.
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Even though a ‘number of urban schoo] districts have developed funda-

_mentally, sound progrdms to%g%omote intercultura] understanding, the pro-

a gress of impiementation is uneven. Evidence to justify this judgement

was found at schoo] districts wisited. The series of on site visits by

. UES teams revea]ed an imbalance of. progress in ethnic projects in such

' ered that whi]e all three schoo] districts had a worthwhi]e Native Ameri-

can program, each project lagged far behind their bi]inguaT and biack

§tudies counterparts In addition. most districts are doing a commend-~

* able job of reducing discriminatory coverage of minorities in -their in~

4

structional materia] but lesser action on district practice and poTicy ‘

is yie]ding minimal lowering of unfavorab]e treatement xoward minorities

P

Of greater importance to individuals trying to ascertain urban schooi |

-districts cu]tura] p]ura]ism attempts was the uncovering of reasons to

exp]ain the unevenness of progress and quality. Restated, what factors

were observed that gave programs high ratings of successfulness or prom-

,ise? First. a majority of the programs which were scored as effective

seemed to re1y heavi]y on a combination of high]y qua]ified staff and

- strong distnict commitment Fu]]er program imp]ementation was occur-

ring in districts where leadership was expert in contént knowledge,

had teaching experience, and substantial administrative ski]] with

,multi-culturai,or bi1ingual education. A]so;ﬁt was characteristic of -

high rated programs to find project staff that were well versed in their',

responsibi]ities and- had realistic views of what- was accomplishable in -

regard to certain time frames. Directly related to staff was the aspect’

Ll .
o -
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of district commitment Where knowJedgeable personne] wals foynd- at "the

®»
the effe ted community were an integrai .part. of the operation The most

. notab]e district exhibiting these two factors was Dallas.

14

Second, a crucia] factor promoting success was having competent in-

structiona] staff in ample numbers performing well defined roles. In-

. ] . )
structional staff tnat had pre-service-traihing. previous experience with

or in-service in program proceddres and program curricu]um appeared to be -

bethr organized, more mosivated, and adept at carrying out their norma]

tasks and meeting unexpected or new situations A]so, having SUffiClent'

numbers of instructiona] staff allowed some districts to differentiate

"~ their staffing pattern forming necessary support teams and permitting

. . )1

) r. .
. that"a-core staff can not maridge all that is nece

A"

.in this situation as it does elsewhere. Cultural pl;

"a-mission for a 1imited .number of staff members‘in

de]egation of responsibility to be even]y distributed. M waukeefs South
Division High Scheol was faVorab]y reviewed because of t quality staff,
factor -Conversely, the criticalédrawbackrof poorly im

’emented program-
F. .
matic efforts was ascribed to lack of adequate staff b h in quantity

and ‘competency. Unfortunately, the axiom of naving,a f 11 core of able

staff members*strategically positioggd working for. change does not apply

a]ism istoonnssive

/’rge urban districts

0

to accomplish. There are too'many components°to c ’gg or insta]} SO

- T e

ry without bécoming
overworked and dishedrtened. o L
- Thirdly, programs designated as naving great -romise by ues observa-

tion teams promoted parental, student and comnun )/ invo]vement It was'

' ‘ noted that encouragement of citizen participati- prougnt both practica]
] (

. ' NEEN * T
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and psychologicaJ benefits to the school district and schoo] community
For the spi itua11y and financially troub]ed urban schoo] district, com-"

-munity invol ement brought much needed cooperation and support in the form

~ of untapped human resources and city facilities. On the other hand, parents

!

no, longer felt a]ienated students: had some inf1uence over their education
and-both received greater. satisfaction from their ‘inclusion. By both h
" school and community joining hands a true partmership is formed and sin—
cere sénse'of’a school community relation is established. A vivid i]]us-‘
tration of community participation as a power to‘upgrade urban education -
was recorded in Toledo. Nathan Hale Community School was founded, de-
. signed and built by, neighborhood people who knew wha,,they wanted and
worked with city and schoo] offici\ﬂs to get it. At]anta s»Northside
Parents for Public Scﬁoo]s organized to stem white flight, was‘another f"
: outsta:Zan example of wha“)can be aécompTished by dedicated volunteer ‘
parents 2 o ' o \
Lastly, staff training(rgs found to be a vita] contributor to enhanc-

ing\program imp]ementation Since the practice of bi]ingz:] and multi-

cultural instryction in the c]assroom is relative]y new, most instructional’

staff members were and are constantly learning on the job. District*pro-
grams which included staff in- service sessions on a. regu]ar basis bene-
fited in a number of ways.,\for examp]e, coordination among teachers was
coherent, teacher made materia]s adopted to suit students ih the program
- were‘available‘due to in-service time, program goals and objectives were
infernationaiized more, procedurés and reports were followed and made:

better, and communication was extensive and intensive
\

.If the status of cu]turai pluralism efforts’ in urban school districts

across the country ranges from. poor to. outstanding -and most soqieta] factors
) . .
{ o
11
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p W \ give ind.ic'ati'on that multicuitural' Programs will be in,cr‘;easing, what :
w A Y A . . o ' . a -5
: ! strategies will neéd to be undertaken to improve present and f{ture
’ 4' programs? From the start it must e c’rear that the general response e (

¥

to this question is not new nor should it come as a«surprise Strate-

gies to bring quality to mu]ti-cu]tura] programs are' no different than ‘

3 -

. those understood necéssary for .theremergent programs L D
3 str‘ategycone School District Commitment = ° .- ) _ ' ?‘\ g )
N o The district leadership must recognize and aocept the genuine nee Y .

:for mu]ti .cultural education. Cultural p]ura]istic programs must be;

‘ o considered valid instructional endeavors to provide learning experiences.
i ‘suitable .for cu]turany different students The 1eadership must come to -

) accept some facts as 1asting \realities (1) The wor'id is becoming in- :

’/ . creasiiigly non-white. It.is estimbted that of the ;gx bi11d0h peop'le

inhabiting the world by the year 2000, five biﬂion win be non-white 8

(2).Urban 1ife fs nore popular than rural. By 2000 A.D. 99/of the °
United States ”popu]ation will be Tiving in urbanl seftings,?  (3)-Multi-- , .

t:ultural societies deve]op in the waké of urbanism Therefore, urban

Fd

schooT distri;ts must make:'a: sincere, interna] commi tment to cu]tura\
p]uralism and that vow must be baseli on providing service compatible.
* with its comnunity This comatment. must .be accompanied with the school

.o trustees increasing the funds for such programs and these funds must 1

_ come frol the 1ocal district budget. - ’ : . oL
- Strateqy i:wo"u New‘Phildsophy"' Enrichindnt and Mainstrea( oo T
After a total/ oonmitment is madé, the schoo]_ board and, the adninis- 0 /

. ) trative cabinet of the di strict must adopt a new phi'losophy anchored to )
) s‘ : \ e s - . L . .o . - T

.
. .
Y - - -




“two perspectives One, cu]turaT’piuralistic programs must Beﬁcanstructed '
to dispense enrichment learning activities rather than remedia] stype .

. learning experiences Cu]tura] plura]ism must no longer be considered

.a compensatory‘type program. Elimination of the deficiency.viewpoint

from cultural p}uralism-is-probably'the,most important step -necessary =\
to upgrade the'educatibn of urban schoo]odistricts. This one small but N
,significant move opens the door to greater benefits for many more indi-
2. vidua]s In ‘essence, perspective one leads to perspective two School
decision makers-must learn from past movements, in particular from the
desegregation and spgcia] education movement Hé;‘in education, must
‘come to rea]ize that separation of any group from the “regu]ar educa-
' tion program" cannot last. Just'as racia] and ethnic minoritieszand

handicapped ¢hildren are beipg brought into the mainstream. SO cu]tural .

& , .p1uralistic programs must be incorporated fﬁto the main current. Further,
§3ﬂ. ‘ just.as cqmpensatory education programs,‘begun’as adjunct operations, have
) come to dominate and transform the regular currjcula, so cultural plur- . *
B R g . )

alism will have to becgmgﬂtho\comprehensive philosophy and curricula:of

,"""v\-:.. .. . . : o ™~ v
e urban school, districts.

L
v

~—

gtrategy'three Comprehensive P]anning

-

' Nhether cultural pluralism is to be imp]emented on a limited or dis-
trict wide basis, comprehensive p]anning is mandatory Few. if. any,- ' ]
districts have organized their‘thod@htsuaboutnhow to effectively imple- -
»4%“ . ment cultural p]ura]ism for the next five to ten vears; ‘Because most
| '-digtricts ew cu]tura] p]ura]ism programs as limited in -scope,: tem- ‘

"porai tn nature and expendabje when the federal funds‘diminish, no con-\
X s cvhnnjng or thorough thinking has materialized ahout«what actions

: . ‘ )
Q ‘ ) v ' -
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L a where is it more appropriate or more important to include parents,

- o
-

ui]l'be‘necessary:tolaccommodate the inevitabIe empansion and hbw cu]-'
tur®) .pluralism can be best integrated At 2 timé when urban school 3

districts are undergoing reassessment of their long range goa]s andJ )

priorities, it seems a most opportune time to\inc]ude comprehensive

p]anning for cultural pluralism.. ; In conjunction with planning, the

_district should. invite community°representatives to participate.. . NQ- Ty %

students and interested community persons than in the planning stage.

*. v

]
*

§t¢;tegy4four Hiring for Diversity ' - - /i c

) Since the quality of present multi-cultural education«ﬁs detenmined
by the nature of district staff avai]able. it is imperative that the. -
district does all it can to empioy staff who have know]edge and ski]]s

“ necessary to carry out a mu]ti-cu]tural program. Hiring for diversity
mudt be both a short and.}dng range priority “ Since there are very few ..i~
universities and co]]eges that have teacher training programs directed
at mu]ti-cu]tura] education, for the next five yearsaat Teast, districts

:

wil] have to depend upon hiring individuais whose cu]tures,are similar f

to their students' As pre-service and’ in-service programs become more‘

mu]ti-cuitura]]y focused. then districts will be abﬂe to expand their o

progrannntic.goals and objectives. . ’ %

- *

Strategy five: Differentiated Staff Developrient

-

Concurrent with intensified efforts to hire more diversity. urban
school districts will have\tgﬁiaunch differentiated in-service programs to
upgrade al districtgpersonne] about cultural pluralism. Differentiated -

. in-service means varying the content. in-service approach. time, time in- A

- terval, and intensity to accomp]ish the objectives for various groups
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*\§§i curriculum and classroom management while principals will require in-

4

That is, teachers. will need intensive and cgntinuous involvement with

frequent but sequential attendance at in-service sessions addressed at .

': developing classroom observation and feedback skill's. Meanwhile, central

office personnel will be reQuired to take in-service on how to evaluate

’ Z = cultural pluralistic objectives and products Therefore. not only will

// the content of the in-servoce vary‘according .to the Staff imembers rela-

)
fionship to the program but the in-service approach will vary accoﬂé?ng ‘

K to‘the in-service objectives A formula to follow in planning in-serviée
©is: the closer. the involvement by the staff member to the program, the

* more intensive, continuous, and varied the. sessions should be. But again;
in-serv1ce should go beyond touching just program staff it needs to make

. firm contact with all district staff from board.of trustees t0 school -

‘clerical personnel.

ﬂStrategx six: Formative Evaluation

\mprovement can begin only after useful assessment oceurs. ,To-date

cultural pluralistic programs have been plagued by evaluation rather
than assisted At this time, evaluation of cultural pluralistic pro-
grams is afflicted with (1) lack of objective instruments to measure
student achievement (3) premature summative evaluation, (3) non-utili-
zation of findings by school districts and (4) insufficient numbérs of -
district evaluators knowledgeable about cultural pluralism Unban
school districts must quickly move to accomplish the following. (a)‘

<

Adopt a formative evaluation scheme where continuous data are,collected

. on programatic objectives. Thus process is being examined not student

outcomes, \(b) On-goinéianalysis'of collected data is necessary in order
to alter faulty ‘program practice. (c) Employ knowledgeable or trained
- Al s y i 7 .
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- ,
evaluators to be informed about cultural pluralism These evaluators
mst® be. informed about cultural pluralism. The evaluators s\ould then
work closely with program administratbrs and teachers ‘to identify dis- -
crepancies and plan corrections. (di Effbrts should be made to either
purchase or develop instruments which evaluate objectively the academic
performance of pupils in multi-cultural programs. ’(37"The practice of’
using summative evaluation on a three or four year program to determine
Cif it should be continued should be avoided! : Ty o
| In elosing,'it is apparent that urban school districts hai;amoved‘

' - forward to provide worthwhile education for its culturally diverse

studént comunities. But if the courtship of cultural pluralism is to

R progress into a meaningful partnership, then urban schoo(r:istricts,

will “have to accelerate their efforts toward renewal and

form through .
>

the-actualization of the above six strategies. If this recent courtship

of'cultural pluralism by urban school'districts wgre to result in a per-
manent relationship, it could revitalize the social, economic, and cul-
tural fabric of America just. as the match making of industrial technology
and urban cities led the United States to be a world power.
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